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QUALITY STANDARDS IN EDUCATION FOR CHILDREN AND YOUNG PEOPLE WITH VISUAL IMPAIRMENT (ENGLAND) 








The Visual Impairment Working Group (VIWG) was one of a number of groups formed following the ministerial seminars on special educational needs held in 1999.  One of its tasks has been to produce a set of recommended standards for support offered to children and young people with visual impairment from the early years to beyond school.  This paper sets out draft standards on which we would welcome your views.

The standards are designed to help ensure that high quality support services are available to meet the needs of pupils, parents, teachers and others by providing  a set of markers against which services can assess their provision.  They are intended to be minimum standards and we are aware that some providers already meet or exceed the standards - they draw on existing practice - but some may need to take remedial action.  

The quality standards are arranged into a series of sections covering assessment, early years, school years, beyond school, management practice, management skills and monitoring and evaluation.   
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Quality Standards in Education
for
Children and Young People with Visual Impairment

Remit of the Group





	Decision Makers for VI Provision

but also useful for:

	Providers of services








To outline minimum standards against which a support service could be evaluated in order to:
a)	increase equality of access to provision across the country;
b)	illustrate good practice in service delivery;
c)	provide guidance to assist the development of local provision and support;
d)	assist LEAs and others in determining appropriate resources and arrangements; and
e)	assist with the monitoring and evaluation process.


Members of the Quality Standards Working Party

Malcolm Garner* (Chair)	Elizabeth Clery*	Alvin Jeffs*
Annette Hope			Pam Bedford		Martin Bradbury
Julie Sweeting			Jennifer Bowen (LOOK)*

*	Members of DfEE Working Group on Visual Impairment


Abbreviations used in the text

ICT- information and communication technology 
LEA - local education authority
LSA - learning support assistant
SEN - special educational needs
TOVI - Qualified Teacher of the Visually Impaired














a)	have available a range of high quality provision
b)	work collaboratively with other agencies, including voluntary agencies
c)	ensure equal partnership with all agencies involved
d)	build on parental skills and ensure their full involvement through consultation
e)	respect and value diversity
f)	develop professional skills
g)	be accountable to parents and pupils
h)	monitor progress and achievements
i)	give all pupils and students an equal chance to succeed
j)	maximise learning experiences of pupils alongside peers
k)	develop self esteem and achieve maximum independence for the pupil or student with VI

















	Management - Professional Skills

	Management - Monitoring and Evaluation














Assessment of the child with a visual impairment should always be concerned with the whole child, taking account of the views and knowledge of others.  Various forms of assessment may be needed but for this document the focus is on functional vision and the impact of visual impairment upon educational opportunities.

Quality Standards in Assessment

There should be evidence that 

A1	an initial assessment of the child’s functional vision is provided as soon as possible after referral and is carried out by a qualified teacher of the visually impaired (TOVI) in an environment familiar to the child.

A2	assessment is ongoing over time and takes place in a variety of situations.

A3	visual assessments are reviewed at least annually.

A4	assessments lead to written recommendations about strategies to be adopted in order to minimise the effects of the visual impairment.

A5	parents/carers have been given the opportunity to be fully involved in the assessment process and encouraged and supported, if necessary, to make their contribution.

A6	children and young people are given every opportunity to contribute their views and wishes at all stages of assessment and, when appropriate, support is offered to help them do so.

A7	there is liaison between VI specialists and professionals from other agencies.  Also where there is close involvement, that joint assessments are considered with individuals focusing their input around their own area of expertise.

A8	where there are learning and complex needs in addition to a visual impairment, assessments are always carried out by staff experienced in this area.

A9	formal assessment techniques have clear aims, are well structured and are clearly understood by all involved.

A10	the timing and purpose of monitoring visits is agreed and, as a minimum, carried out at least annually.

A11	on-going monitoring and evaluation of the child’s situation is carried out in order to ensure initial recommendations remain appropriate.







"Effective education requires practitioners who understand that children develop rapidly during the early years physically, intellectually, emotionally and socially.  Children are entitled to provision which supports and extends knowledge, understanding, skills and confidence, and helps them overcome any disadvantage." Curriculum Guidance for the Foundation Stage (DfEE/QCA May 2000).

This is also true of children with visual impairment.  However, they may require additional input to ensure the needs that arise from their visual impairment are met and that their impact is minimised.

It is therefore very important that there should be involvement from a qualified teacher of the visually impaired as soon as possible after diagnosis, and this should continue to be available as often as appropriate, depending on individual need.

It is particularly important in the early years that the significance of the parents’/carers’ role is acknowledged fully and that all work is carried out in partnership with them and with any other agencies involved.

In the years preceding formal schooling, children with visual impairment should have access to the same opportunities as their peers.  Specialist support should be provided to enable them to benefit fully from those opportunities and develop their self-confidence and a positive approach to learning.

Quality Standards for Early Years Provision

There should be evidence that:

EY1	approaches and strategies used when working with children and their families take account of, and show respect for personal circumstances, beliefs and life styles.

EY2	training opportunities are made available for staff working with children with visual impairment and their parents.

EY3	any structured programme includes specific targets/activities relating to areas of development potentially affected by the visual impairment, and that these targets are made explicit to the family and other professionals involved with them.

EY4	the TOVI consults parents/carers over any programme of support and intervention and takes account of their views.

EY5	responses by professionals to enquiries and queries are rapid and clear.

EY6	time is made available to properly address concerns expressed by the child or the family.

EY7	there are regular home visits from a qualified teacher of the visually impaired and, where appropriate, close liaison with other early-years services.

EY8	all parents are offered the opportunity to attend a parents’ meeting and/or meet another parent in a similar situation.

EY9	the views and comments of the wider family, including siblings, are sought and acted upon.

EY10	parents/carers are provided with information at an early stage, and in an appropriate format, regarding:

	the roles of other professionals (e.g. Social Services, Health Services etc);
	the possible contribution of voluntary agencies;
	means of accessing specific services, resources and support;
	relevant local contacts;
	relevant contacts for information specific to their circumstances;
	the assessment process;
	the process of assessment as described in the revised SEN Code of Practice (when appropriate); and
	toys and other resources.

EY11	parental consent is sought to agree the free flow of reports between professionals, while respecting confidentiality.

EY12		parents and children are given clear, appropriate and jargon-free explanations of reports (e.g. medical/assessment reports).

EY13	an opportunity is given for parents/carers to discuss the full range and type of educational provision presented as options by the local education authority (LEA), and to visit a range of alternatives.

EY14	prior to a child attending pre-school provision, the TOVI liases with the appropriate personnel and involves other relevant professionals when necessary.

EY15	all children with visual impairment are given the opportunity to attend a mainstream playgroup and/or nursery and that appropriate input from a qualified teacher of the visually impaired is available to support the placement.

EY16		prior to school entry, liaison takes place with the headteacher of the receiving school, and that this seeks to establish an induction programme involving:

	in-service training to address the needs of the school staff;
	advice on any necessary adaptations to the environment and/or curriculum;
	the requirements for additional resources and specialist provision (e.g. mobility); and
	opportunities for the child and parents to familiarise themselves with the school environment and staff.






The needs of every individual pupil will be different, and will change as they progress through their school years.  All pupils with VI should have access to the full National Curriculum, extra curricular activities (e.g. school trips, sporting activities, clubs etc) and specialist aspects of learning (e.g. mobility, braille, daily living skills).

Following an assessment by a qualified TOVI there should be a range of support available, which is regularly reviewed and delivered flexibly according to need.

The aim of the support should be to enable the pupils to fulfil their potential whilst developing and increasing independence wherever possible.

Effective support is most likely to be achieved where all agencies are working together.

Quality Standards for the School Years

There should be evidence that:

SY1	pupils with VI have access to a qualified TOVI throughout their school years.

SY2	a range of support is available from the Support Service including:
	planning with the class teacher/subject teacher/learning support assistant (LSA)
	supporting the work of  the class teacher/subject teacher/LSA as required 
	provision of suitably adapted materials in the medium of the pupil’s choice, where appropriate




	teaching in specialist curriculum areas from qualified instructors e.g. braille, mobility, touch typing, daily living skills.

SY3	all staff working with pupils receive appropriate training and support to ensure that they are competent and confident in the management of pupils with VI.

SY4	learning support assistants assigned to work with pupils with VI receive ongoing training in the specialist aspects of the role, including the need to encourage pupil independence.

SY5	Individual Education Plans (IEP) incorporate advice from the TOVI, parents and (where appropriate) the learning support assistant, and that whenever possible the views of the pupil are also included.

SY6	arrangements have been made to make whatever adaptations are necessary to exam papers and other assessment materials to make them accessible to pupils with visual impairment.

SY7	pupils have opportunities to be involved in decision making and planning their own programme of support, appropriate to their age and ability.

SY8	parents are involved in all stages of planning and decision making, and that they receive clear information about needs arising from the visual impairment.

SY9	where a pupil has additional difficulties, these are taken into account in all aspects of planning and provision and staff with the relevant expertise are involved.

SY10	pupils have access to appropriate specialist equipment at school and at home (e.g. Low Vision Aids, Close Circuit Televisions and adaptive Information and Communication Technology), and that they are trained in the independent use of this equipment.

SY11	where pupils are educated in specialist provision outside the home LEA, the placement decision and ongoing monitoring of the placement should involve a person with experience and qualification in the field of visual impairment (e.g. TOVI).

SY12	pupils have opportunities to meet with other pupils with a visual impairment, in a social, sporting or leisure context (e.g. Royal National Institute for the Blind Vacation schemes, British Blind Sport activities).

SY13	pupils have specialist careers advice and appropriate work experience, and also that a TOVI is involved in the planning and monitoring of work experience placements and in transition planning.

SY14	pupils are made aware of the contribution to society of adults with a visual impairment and that whenever possible, they have the opportunity to meet a range of positive ‘role models’.







Each student’s needs should be considered on an individual basis and their wishes and views taken into account before any decision is made about their future.  Increasing independence and appropriate placements for the students are the key to success as they progress from statutory school age provision into post-16 education.

Quality Standards for Beyond School

There should be evidence that:

BS1	Professionals with experience and qualification in visual impairment attend the final annual review meeting (or submit a report) and are involved in planning and preparation prior to interview and placement in College, University or workplace.

BS2	the Personal Adviser from the Connexions Service draws on specialist advice from professionals with appropriate experience and a specialist qualification in visual impairment when seeking to provide advice regarding the full range of education and career options.

BS3	The above information is based on a comprehensive assessment of need by a qualified teacher of the visually impaired, and this assessment informs planning.

BS4	Information is available about funding mechanisms to support student placements in further or higher education.

BS5	Referral is made to the appropriate agencies (e.g Social Services, Disability Resource Teams, Voluntary bodies etc) to ensure students have appropriate advice regarding the availability of personal and technical support.

BS6	Detailed assessments of need have been made pre-entry and that receiving institutions are fully informed of the student’s needs prior to placement.

BS7	Arrangements for support are put in place prior to the student transferring from school and that appropriate in-service training is offered to staff and fellow students as necessary.

BS8	The receiving institution is aware of the communication needs of the student (e.g. large print, braille, moon), that staff are trained accordingly, and that resources are prepared in advance.

BS9	The student is well prepared for the transition (e.g. through mobility sessions in advance).

BS10	Students have access to appropriate ICT (including CCTV, tapes, computer equipment etc), and training, and that they have access to a named person on site to provide technical support.

BS11	Students with a visual impairment have access to a Connexions Personal Adviser who understands their difficulties and can offer support if required, and who has a good knowledge of ways to access specialist support.






All services should have in place a management structure that enables the organisation of support to be well planned, monitored and evaluated.

Quality Standards in Management & Leadership : Practice

There should be evidence that:

M1	the professional oversight and management of the service is undertaken by a person with an additional qualification in the field of sensory impairment.

M2	if the person in M1 (above) is not a qualified teacher of VI, there is a senior specialist teacher who is qualified and experienced in this area of SEN specialism

M3	delivery of services and allocation of support is based on published criteria and is regularly reviewed to reflect changing needs.

M4	the service has clear procedures for communication with parents, schools, medical and social services etc.

M5	there are ongoing procedures, which encompass the planning, delivery, monitoring and evaluation of service delivery.  These should include:
Annual Service Improvement Plans.
Best Value Reviews.

M6	clear roles and responsibilities for specialist teachers, LSAs and others have been established and are incorporated into job descriptions (which should be reviewed regularly).

M7	appointment panels for all staff (including Learning Support Assistants) include a suitably qualified and experienced teacher of the visually impaired.

M8	recruitment, selection and all other management procedures promote equal opportunities.

M9	there is a planned process of induction for new specialist staff.






Quality Standards in Management & Leadership : Professional skills

There should be evidence that:

MP1	in addition to having a qualification in the field of sensory impairment, the manager of the VI Service possesses the skills listed in the National SEN Specialist Standards (Teacher Training Agency, December 1999 – see section 3c, page 29, Managerial Roles and Responsibilities) and has opportunities to further develop these aspects of management expertise.

MP2	teachers of the VI have access to regular opportunities to update and review their professional skills in mainstream and specialist aspects of their work.  This could for example include:
Mechanisms for regular appraisal.
Employment development interviews.

MP3	all staff have equitable access to regular training opportunities.

MP4	all staff are expected and encouraged to update their skills, engage in professional dialogue and participate in regular continuing professional development in order to remain up to date and develop new skills according to need.


Quality Standards in Management & Leadership : Monitoring and Evaluation.

There should be evidence that:

MM1	arrangements for delivery of specialist support are subject to regular review and evaluation.

MM2	mechanisms are in place for regular auditing and adjustment of levels of specialist support.

MM3	evaluation of the effectiveness of service delivery is based on:
Records of individual pupil progress.
Academic and social standards achieved.








Comments are requested by 21 May 2001.  Please send them to:
       David Pilling       Special Educational Needs Division       Department for Education and Employment       Sanctuary Buildings       Great Smith Street        London SW1P 3BT       
        Telephone:  020 7925 6451        E-mail:  david.pilling@dfee.gov.uk (​mailto:david.pilling@dfee.gov.uk​)
When commenting on individual standards, please identify them by letter, eg EY3.

Under Open Government principles, the Department may make available, on public request, individual responses unless the respondent has asked for the response to be treated as confidential.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